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Crich Junior School Our Curricdllum

Our curriculum is designed using and extending the National Curriculum and conforms to the Equality Act and SEND20&ulahais ensurg
accessibility and inclusion to all children.

At Crich Junior School, our curriculum is desi gn eamngexpeteaceswhereconr ¢
children are taught to be independent, confident and resilient learners.

Our curriculum has been designed to ensure that all children leave us with a wide body of knowledge, and the $ieksioeesktdltdifelong learners wi
real curiosity about the world around them.

The curriculum encompasses all the planned learning that is sequenced to promote learning, personal growth andtdsefapynestuding all statuton
el ements of the National Curriculum, our curriculichbment 8oegpeesen
opportunities to ensure all our children thrive and find their passion.

Our children are at the heart of every aspect of ndrememberunore is gnderpinmed
quality first teaching of a broad body of knowledge and vocabulary. We provide engaging opportunities where cleldedrranedepandent problem

solving techniques. We are committed to developing the whol€bhdden have a strong awareness of their local commnhanitsgle within it and the vallie

they bring to it. Children leave our school with a sense of belonging to an incluskrmttgriynunity where they have ¢bafidence, knowledge and skill
make decisions, selfaluate, and feel valued.

Our curriculum is based on the following key principles:

A A clear, shared vision of the knowledge and skills our children need to take advantage of future opportunitiersaspengibiiiénces of later life.
A Commitment to a rich, varied, academic, practical prebleimg curriculum experience, which is inclusive for all owerchild

A A curriculum that reflects the needs of the local community context.

1 Planning and sequencing. Knowledge builds on previous learning.

Our Unique Intent:

APractical Problem Solving rich curriculum

ABushcraft, gardening, cookery, STEM technologies, | ocal communi
ADevel op self worth

ATi metable designed to enable creative curricul um.
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I want to be:

an independent resilient

learner

knowledgeable

respectful and and curious

tolerant
confident
happy
creative
a team player
kind
healthyand g, a problem
active solver




Intent

At Crich Junior School, we want our children to develop a love for the written word and we want to arm them witidtheilgkilts ldocks to continue writing for life.

We use a variety of creative writing approaches i slvéofwriting.gVetdavelop strong lewkls d&f o o k
engagement through planning and discussions to enable all children to become creative and independent writereathdepgegndenhrd ¢l ass st ori es
cultural capital and vocabulary, which in turn, improves their confidence.

Over the course of the year, the children will encounter a wide range of authors and genres of sequenced writimey toréatrelkyp with a strong emphasis on individual
style.

Implementation

We begin the academic year, concentrating on shorter pieces of writing to develop structure, vocabulary, gramn#ariahcgdal#yied range of genres are covered
throughout the year and we refer to our legacy model to ensure, problem solving, knowledge building, creativityearithesafidelle: stories, fables, newspaper articles,
diary entries, character descriptions, explanations, instructions, recounts, balanced arguments, persuasivéammitah@ndtieisrmal), poetry and play scripts.

Children learn to write, proof read and edit their work either individually, with peers or in small, teacher or TAS¢dlgamapdeveloped over the four years to promote
independent learning. Where we need to close the gap, groups and identified individuals will work with extra Teheupfesettian and have peer support to enable
them to gain in both skill and confidence.

Cultural capitat Our use of the Literacy Tree scheme ensures a wide range of books (covering different genres atidritaemm emfiction) are used to inspire the
children's writing.

Impact
Characteristics of a confident writer

The ability to write fluently and with interesting detail on a number of topics throughout the curriculum.

A vivid imagination, which makes readers engage with, and enjoy their writing.

A highly developed vocabulary and an excellent knowledge of writing techniques to extend details or description
Well organized and structured writing, which includes a variety of sentence structures.

Excellent transcription skills that ensure their writing is well presented and punctuated, spelled correctly and fluent.
A love of writing and an appreciation of its educational, cultural and entertainment values.
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Our pupils will be able to:

Present neatly

Spell correctly

Punctuate accurately

Use sentences appropriately
Write with purpose

Use imaginative description
Organize writing appropriately
Use paragraphs
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Writing
transcription/

spelling

Year 3

Year 4

Year 5

Year 6

To spell words with the / e1/ sound
spelt ‘el’, ‘eigh’, or ‘ey’ (e.g. vein,
weigh, eight, neighbour, they, obey).

To spell wotds with the /1/ sound
spelt y’ in a position other than at

the end of words (e.g. mystery, gym).

To spell words with a /k/ sound
spelt with ‘ch’ (e.g. scheme, chorus,
chemist, echo, character).

To spell words ending in the /g/
sound spelt ‘gue’ and the /k/ sound
spelt ‘que’ (e.g. league, tongue, an-
tique, unique).

To spell wotrds with a / sh/ sound
spelt with ‘ch’ (e.g. chef, chalet, ma-
chine, brochure).

To spell words with a short /u/
sound spelt with ‘ou’ (e.g. young,
touch, double, trouble, country).

To spell words ending with the /
zhet/ sound spelt with ‘sure’ (e.g.
measure, treasure, pleasure, enclo-

sure).

To spell words ending with the /
cher/ sound spelt with ‘ture’ (e.g.
creature, furniture, picture, nature,
adventure).

To spell words with / shuhn/ endings
spelt with ‘sion’ (if the root word ends
in ‘se’, ‘de’ or ‘d’, e.g. division, invasion,
confusion, decision, collision, televi-

sion).

To spell words with a / shuhn/ sound
spelt with ‘ssion’ (if the root word ends
in ‘ss’ or ‘mit’, e.g. expression, discus-
sion, confession, permission, admis-
sion).

To spell words with a / shuhn/ sound
spelt with ‘tion’ (if the root word ends
in ‘te’ ot ‘t’ or has no definite root, e.g.
invention, injection, action, hesitation,
completion).

To spell words with a / shuhn/ sound
spelt with ‘cian’ (if the root word ends
in ‘¢’ or ‘cs’, e.g. musician, electrician,
magician, politician, mathematician).

To spell words with the /s/ sound spelt
with ‘s¢’ (e.g. sound spelt with ‘sc’ (e.g.
science, scene, discipline, fascinate,
crescent).

To spell words with endings that sound
like / shuhs/ spelt with -cious (e.g. vi-
clous, precious, conscious, delicious,

malicious, suspicious).

To spell words with endings that sound
like / shuhs/ spelt with —tious or -ious
(e.g. ambitious, cautious, fictitious, in-
fectious, nuttitious).

To spell words with ‘silent’ letters (e.g.
doubt, island, lamb, solemn, thistle,
knight).

To spell words containing the letter
string ‘ough’ (e.g. ought, bought,
thought, nought, brought, fought,
rough, tough, enough, cough, though,
although, dough, through, thorough,
borough, plough, bough).

To spell words ending in -able and -
ably (e.g. adorable/ adorably, applica-
ble/ applicably, considerable/ consid-
etably, tolerable/ tolerably).

To spell words ending in -ible and -
ibly (e.g. possible/possibly, hortible/
hottibly, tertible/ tetribly, visible/
visibly, inctedible/inctredibly, sensi-
ble/sensibly).

To spell words with a long /e/ sound
spelt e’ or ‘ei’ after ‘¢’ (e.g. deceive,
conceive, receive, petceive, ceiling)
and exceptions (e.g. protein, caffeine,

seize).

To spell words with endings which
sound like /shuhl/ after a vowel letter
using ‘cial’ (e.g. official, special, artifi-
cial).

To spell words with endings which
sound like /shuhl/ after a vowel letter
using ‘tial’ (e.g. partial, confidential,
essential).




Common

Exception
Words

Year 3

Year 4

Year 5

Year 6

To spell many of the Y3 and Y4
statutory spelling words cotrectly

To spell most words with the prefix-
es dis-, mis-, bi-, re- and de- correctly
(e.g. disobey, mistreat, bicycle, reap-
ply, defuse).

To spell most words with the suffix -
ly with no change to the root word;
root words that end in ‘1e’,‘al’ or ‘ic’

and the exceptions to the rules.

To spell words with added suffixes
beginning with a vowel (-et/-ed/-
ing) to words with more than one
syllable (unstressed last syllable, e.g.
limiting offering).

To spell words with added suffixes
beginning with a vowel (~et/-ed/-
en/-ing) to words with more than
one syllable (stressed last syllable, e.g.
forgotten beginning).

To spell many of the Y3 and Y4
statutory spelling words correctly

To correctly spell most words with the
prefixes in-, i-, im-, ir-, sub-, super-,
anti-, auto-, inter-, ex- and non- (e.g.
incorrect, illegal, impossible, irrelevant,
substandard, superhero, autograph, an-

tisoctal, intercity, exchange, nonsense).

To form nouns with the suffix -ation
(e.g. information, adoration, sensation,
preparation, admiration).

To spell words with the suffix -ous with
no change to root words, no definitive
root word, words ending in y’, ‘our’ or
‘e’ and the exceptions to the rule (e.g.
joyous, fabulous, mystertous, rigorous,

famous, advantageous)

To spell many of the Y5 and Y6
statutory spelling words correctly

To convert nouns ot adjectives into
verbs using the suffix -ate (e.g. activate,

motivate communicate).

To convert nouns or adjectives into
verbs using the suffix -ise (e.g. criticise,

advertise, capitalise).

To convert nouns or adjectives into

verbs using the suffix -ify (e.g. signify,
falsify, glotify).

To convert nouns or adjectives into
verbs using the suffix -en (e.g. blacken,
brighten, flatten).

To spell many of the Y5 and Y6
statutory spelling words correctly

To use their knowledge of adjectives
ending in -ant to spell nouns ending
in -ance/-ancy (e.g. obsetvant, ob-
servance, expectant, hesitant, hesitan-

cy, tolerant, tolerance, substance).

To use their knowledge of adjectives
ending in -ent to spell nouns ending
in -ence/-ency (e.g. innocent, inno-
cence, decent, decency, frequent, fre-
quency, confident, confidence, obedi-

ent, obedience, independent).

To spell words by adding suffixes
beginning with vowel letters to words
ending in -fer (e.g. referring, referred,
referral, preferting, preferred, trans-
ferring, transferred, reference, referee,

preference, transference) .




Common
Exception
Words

Further

Spelling

Conventions

Year 3

Year 4

Year 5

Year 6

To spell some more complex homo-
phones and near-homophones, in-
cluding here/heat, brake/break and
mail/ male.

To use the first two or three letters
of a word to check its spelling in a
dictionary.

To spell words that use the possessive
apostrophe with plural words, including
irregular plurals (e.g. girls’, boys’, ba-

bies’, children’s, men’s, mice’s).

To use their spelling knowledge to use a
dictionaty more efficiently.

To spell complex homophones and
near homophones, including who’s/
whose and stationaty/stationety.

To use the first three ot four letters of a
word to check spelling, meaning or
both of these in a dictionary

To spell homophones and near hom-
ophones that include nouns that end
in -ce/-cy and vetbs that end in -se/-
sy (e.g. practice/ practise, licence/

license, advice/advise).

To spell words that contain hyphens
(e.g. co-ordinate, re-entet,

co operate, co-own).

To use a knowledge of morphology
and etymology in spelling and undet-
stand that the spelling of some words
needs to be learnt specifically.

To use dictionaties and thesauruses to
check the spelling and meaning of
words and confidently find synonyms

and antonyms.




writing are spaced sufficiently so that
the ascenders and descendets of letters
do not touch]

To be clear about what standard of
handwriting is appropriate for a particu-
lar task, e.g. quick notes or a final hand-

written version

Writing: Year 3 Year 4 Year 5 Year 6
Transcription,

Handwriting

Letter To use a neat, jotned handwriting To increase the legibility, consistency | To increase the speed of their handwrit- | To write legibly, fluently and with
Formation, style with increasing accuracy and | and quality of their handwriting [e.g by |ing so that problems with forming let- | increasing speed by: -choosing which
Placement and |speed. ensuring that the downstrokes of letters | ters do not get in the way of writing shape of a letter to use when given
Positioning are parallel and equidistant; that lines of | down what they want to say. choices and deciding whether or not

to join specific letters; - choosing the
writing implement that is best suited
for a task

To continue to use the diagonal and

horizontal strokes that are needed to

join letters and to understand which
letters, when adjacent to one another,

are best left unjotned.

To confidently use diagonal and hoti-
zontal joining strokes throughout their
independent writing to increase fluency.

To confidently use diagonal and hori-
zontal joining strokes throughout their
independent writing in a legible, fluent
and speedy way.

To recognise when to use an unjotned
style (e.g. for labelling a diagram or
data, writing an email address or for
algebra) and capital letters (e.g. for
filling in a form).




Writing:
Composition

Year 3

Year 4

Year 5

Year 6

Planning,
Writing and
Editing

To begin to use ideas from their own
reading and modelled examples to

plan their writing.

To proofread their own and others’
wotk to check for etrors (with in-
creasing accuracy) and to make im-

provements.

To begin to organise their writing
into paragraphs around a theme.

To compose and rehearse sentences

otally (including dialogue).

To compose and rehearse sentences

orally (including dialogue), progressively

building a varied and rich vocabulaty
and an increasing range of sentence
structures.

To consistently organise their writing
into paragraphs around a theme to add

cohesion and to aid the reader.

To proofread consistently and amend
their own and others’ writing, cotrect-
ing errors in grammar, punctuation and
spelling and adding nouns/ pronouns

for cohesion

To plan their writing by identifying the
audience for and purpose of the writ-
ing, selecting the appropriate form and
using other similar writing as models

for their own.

To consider, when planning narratives,
how authors have developed charactets
and settings 10 what pupils have read,

listened to or seen performed.

To proofread work to précis longer
passages by removing unnecessaty rep-

etition ot itrelevant details.

To consistently link ideas actoss para-
graphs.

To proofread their work to assess the
effectiveness of their own and others’
writing and to make necessaty cottec-

tions and improvements.

To note down and develop initial ide-
as, drawing on reading and research

where necessary.

To use further organisational and
presentational devices to structure
text and to guide the reader (e.g.
headings, bullet points, undetlining).

To use a wide range of devices to

butld cohesion within and actoss pat-
agraphs.
To habitually proofread for spelling

and punctuation etrots.

To propose changes to vocabulary,
grammar and punctuation to enhance

effects and clarify meaning.

To recognise how words ate related
by meaning as synonyms and anto-
nyms and to use this knowledge to

make improvements to their writing.







